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Editorial: The Narrative Turn
Patrick Lewis
University of Regina

That was all | have ever owned, stories. Indeed, our story is finally all any of us owns, because
as | once told my grandson, a story has only one master. ~Frank Delaney, (2005)

Narrative research has grown dramatically, if not exponentially, since appearing on the
qualitative research horizon more than 20 years ago.! From Bruner (1986, 1987, 1990) to
Polkinghorne (1988), Riessman (1992), to Barone (1995), Denzin (1997), to Connelly &
Clandinin (1990, 2000) and a plethora of others, the field has been well cultivated and has
yielded fine crops. The third issue of in education is dedicated to sharing some of that narrative
research yield.

In the field of education, one particular form of narrative work stands out, and that is, of
course, narrative inquiry as delineated by Connelly and Clandinin (1990). However, since that
time, Clandinin and Connelly (2000) and Clandinin (2007) have built upon and evolved the work
and many other researchers have joined them along the way, adding to and augmenting the
methodology. Huber (2004), Murphy (2006), Murray-Orr (2007) and Pushor (2007), to name
only a few, have contributed much to narrative inquiry. Nevertheless, narrative in the research
world is a broad term that has come to, and continues to manifest itself in multiple ways across
several disciplines, such as, narrative psychology, narrative sociology, and anthropology,
integrating critical ethnography and life histories. Beyond specific disciplines, there is a host of
researchers who engage in autoethnography, self-study, memory work, autobiography,
performance narrative, and narrative dialogue to create stories from lived experiences in their
research work (Ellis & Bochner, 2000, Ellis, 2004; Bochner, 1997; Brogden, 2008; Lewis, 2006;
Pelias, 2008; Spry, 2001).

Narrative imagining—story—is a deeply human activity possessed with both ontological
and epistemological implications in human experience and existence. Humans have a symbiotic
relationship with story in that we are both informed by story and formed by story. Consequently,
with narrative understanding at the centre of meaning making, narrative research in education
has a significant part to play in the pedagogical playground. Dwayne Huebner (1999/1987)
suggested that the pedagogical project is a journey into story: “Human life is a journey with a
narrative structure that is best expressed in story form. We tell our own story, and come to know
that of others” (p. 382). Narrative is fundamental to being human and if we are mindful in our
living narratively, we may, through story, discover much about human being. Such narrative
discoveries do not lead to some object TRUTH about the human experience; rather, they open up
a multitude of human truths that are, albeit messy, far richer and more informative in both their
complexity and simplicity.

Yet, oft times there is a question of trusting the story and/or the storyteller in narrative
work. This may spring from the notion that anything (story, narrative imagining) so plentiful and
widely available cannot be of much value; however, its worth is in the fact that narrative
understanding makes us human. Michel de Certeau (1984) noted that stories “constantly
transform places into spaces or spaces into places,” suggesting that stories become spaces of
resistance; they resist the dominant narratives of instituted power: “Stories offer their audience a
repertory of tactics for future use” (p. 23). More importantly, it is in the stories of the quotidian,
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in our trying to live well alongside the challenges and struggles of “the-every-day” that we may
engender some insight or percipience. “What | would like to suggest then is that research is not
ultimately about interpretation but about faith. Trusting in the stories and the storyteller”
(Hendry, 2007, p. 494). Narrative imagining is possessed with the potential to actualize small
discoveries; the actualization of that potential is through the “journey into story” and the story’s
end. Narrative researchers must hold the space for the storyteller and her story, transforming the
place and the space, listening the story into being. It is through story that we may come to know
and be. Story allows us to imagine the world otherwise, which enables us to act and in that action
offer counter narratives to those of the instituted powers.

This issue of in education includes ten articles that cut across some of the expansive and
undulating narrative research landscape. There are also two book reviews of works that fall
under the aegis of narrative research. Rather than introduce each article, as is traditional in the
editorial, | invite you to utilize the digital format and capabilities of the journal to explore
narratively the works shared herein.
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Endnotes

1 Narrative work can be traced back to the 1920s and the Chicago School of anthropology, the
1960s and 1970s feminist work and the sociolinguistic work of the 1970s and early 1980s.
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